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“
The separate evaluation and reporting of learning

skills reflects their critical role in students’
achievement of the curriculum expectations.  To the

extent possible, the evaluation of learning skills, apart
from any that may be included as part of curriculum

expectation, should not be considered in the
determination of percentage grades.

”
  (Program Planning and Assessment, 2000)

(Guide to the Provincial Report Card, Grades 1-8)
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a) Introduction

The primary purpose of assessment and evaluation is to improve
student learning.  Assessment of Learning Skills also follows this guiding principle.
Information in this section of the resource document will assist teachers in teaching
and assessing Learning Skills.  Teachers, students and parents need to have a
clear understanding that Learning Skills are essential to each student’s success
and in future employment.  Learning Skills are developmental in nature and are
demonstrated in different ways at different levels.  They must be clearly
communicated, taught and assessed.

The report card focuses on two distinct but related aspects of student achievement:
the achievement of Curriculum Expectations and the development of Learning
Skills.  Although Learning Skills have a significant impact (positive or negative) on
achievement, the evaluation of learning skills will not be included in the
determination of the final grade.

Evidence of learning skills may be collected and organized in a variety of ways:

� planning sheets and work organizers;
� self assessment logs of learning skills;
� anecdotal observations (i.e.: class participation, initiative);
� records of participation;
� portfolio samples with self, peer and teacher assessments of

skills demonstrated;
� planners (journals, homework).
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LEARNING SKILLS AND ACHIEVEMENT
FOR EACH STUDENT

Assessed as

E = Excellent
G = Good
S = Satisfactory
N = Needs Improvement

Evaluated
using the Achievement Chart

to see
HOW WELL

students measure up to the
Provincial Standard

5 Secondary
Categories

• Works Independently

• Teamwork

• Organization

• Work Habits
/ Homework

• Initiative

9 Elementary
Categories

• Works Independently

• Cooperation

• Homework Completion /

   Work Habits

• Initiative

• Use of Information

• Problem Solving

• Class Participation

• Goal Setting to Improve Work

• Conflict Resolution

4 Categories of
Knowledge and Skills

• Knowledge / Understanding /
  Theory

• Inquiry / Thinking

• Communication

• Making Connections /
  Application

HOW
THEY LEARN

WHAT
THEY LEARN

LEARNING SKILLS CURRICULUM EXPECTATIONS

The Provincial
Report Card

Achievement of Expectations
determines the percentage grade.
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b) Classroom Practice

i) Learning Skills in the Elementary Grades

The following nine learning skills appear on the Provincial
Report Card for Grades 1-8.  Included are some examples of
behaviour that would constitute evidence of this skill.  These
serve as a guideline only and are not exhaustive.

(adapted from Guide to the Provincial Report Card Grades 1-8)

Learning Skill

Independent Work

Initiative

Homework
Completion / Work

Habits

Indicator

• attends regularly and is punctual
• works well without supervision
• completes tasks on time and with care
• accepts responsibility for own behaviour
• follows routines and instructions without

supervision
• identifies and pursues learning goals and tasks

independently
• responds and participates in a variety of learning

activities
• selects learning materials and strategies

independently
• persists with tasks
• adheres to established time lines

• welcomes new tasks and seeks new opportunities
for learning

• seeks and responds to challenges and risks
• is interested in and curious about objects and

events
• seeks additional and new information on own
• identifies problems to solve and conducts

experiments
• approaches new learning with confidence
• demonstrates a positive attitude towards learning
• develops original ideas and innovative procedures
• attempts a variety of learning activities
• seeks assistance when necessary

• follows directions and completes homework on
time and with care

• puts forth a consistent effort
• shows attention to detail
• begins work promptly
• uses time efficiently
• attends to the task at hand
• perseveres with complex projects that require

sustained effort
• organizes materials and equipment for effective

use
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Use of Information

Cooperation with
Others

Conflict Resolution

Class Participation

Problem Solving

Goal Setting to
Improve Work

• effectively interprets and synthesizes information
• integrates learning from various subjects
• gathers information effectively, using a variety of

techniques and sources
• considers all information and alternatives before

reaching a conclusion
• organizes information logically and creatively

• takes turns
• listens to, acknowledges, and considers others’

opinions
• willingly works with others
• helps others
• respects rights, property, opinion of others
• shares resources and equipment
• works and plays cooperatively with others
• establishes positive relationships with peers and

adults

• resolves conflicts when they occur independently
• resolves conflicts in socially acceptable ways
• seeks positive solutions
• mediates differences of opinion
• uses a variety of strategies to resolve conflicts

• participates in class and groups activities
• willingly works with new groups
• works towards the goals of the class and the group
• contributes information and ideas to the class and

the group
• listens to others without interrupting
• shares responsibility for carrying out decisions and

difficulties
• recognizes contributions of others through

encouragement, support or praise

• solves problems independently
• devises a plan
• carries out the plan
• records the process and results
• makes connections between different problems and

solutions
• checks and evaluates the plan, solution or result
• applies successful strategies to new problems
• develops original ideas and creative approaches to

solving problems

• identifies appropriate criteria for assessing work
• asssesses own work
• provides specific steps or actions needed to reach

goals or improve
• evaluates own success at reaching goals
• perseveres to achieve goals
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ii) Learning Skills in the Secondary Grades

The evaluation of learning skills, apart from any that may
be included as part of the curriculum expectations in a
course, are not to be considered in the determination of
percentage grades.  The report card provides a record of the
learning skills demonstrated by the student in every course, in the
following five categories:

• Works Independently
• Work Habits
• Organization
• Teamwork
• Initiative

The following is a list of indicators for these five learning skills
adapted from the Ontario Report Card Guide, Grades 9-12.

 Learning Skill

 Works
Independently

Work Habits

Indicator

• accomplishes tasks independently
• accepts responsibility for completing tasks
• follows instructions
• regularly completes assignments on time and with

care
• demonstrates self-direction in learning
• uses time effectively
• demonstrates persistence in bringing tasks to

completion
• reflects on learning experiences
• uses prior knowledge and experience to solve

problems and make decisions
• independently selects, evaluates, and uses

appropriate learning materials, resources and
activities

• completes homework on time and with care
• puts forth consistent effort
• follows directions
• shows attention to detail
• uses materials and equipment effectively
• begins work promptly and uses time effectively
• perseveres with complex projects that require

sustained effort
• applies effective study practices
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Organization

Teamwork

Initiative

• organizes work when faced with a number of tasks
• devises and follows a coherent plan to complete a

task
• follows specific steps to reach goals or to make

improvements
• revises steps and strategies when necessary to

achieve a goal
• manages and uses time effectively and creatively
• demonstrates an ability to organize and manage

information
• follows an effective process for inquiry and research
• uses appropriate information technologies to

organize information and tasks

• works willingly and cooperatively with others
• shares resources, materials and equipment with

others
• responds and is sensitive to the needs and welfare

of others
• solves problems collaboratively
• takes responsibility for his/her own share of the work

to be done
• works to help achieve the goals of the group or

class
• helps to motivate others, encouraging them to

participate
• contributes information and ideas to solve problems

and make decisions
• questions the ideas of the group to seek

clarification, test thinking or reach agreement
• shows respect for ideas and opinions of others
• listens attentively without interrupting
• seeks consensus and negotiates agreement before

making decisions

• seeks out new opportunities for learning
• responds to challenges and takes risks
• demonstrates interest and curiousity about

concepts, objects, events and media resources
• seeks necessary and additional information in print,

electronic and media resources
• identifies problems to solve, carries out

investigations, generates questions for further
inquiry

• requires little prompting to complete a task,
displaying self-motivation and self-direction

• seeks assistance when needed
• attempts a variety of learning activities
• uses information in creative ways to improve

learning for self or others
• approaches new learning situations with confidence

and a positive attitude
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c) Attendance, Punctuality and Submission of Assignments

Attendance and Punctuality

1. Attendance and punctuality cannot be used in the determination of
the students’ percentage grades.  Teachers must use this evidence
in the evaluation of the Learning Skills.  When reporting, teachers
may comment on the significant impact that absences and lates make
on student achievement of the expectations.

Submission of Assignments

1. It’s important that teachers monitor methodically the progress of all
their students’ assignments.  Sufficient class time should be spent in
observing and interviewing students as they work on their assignments
whether they are formative or summative in nature.  Opportunities to
conference with students and building in checkpoints along the way
is also important.  Assignments should include scaffolding and
feedback to improve learning.  Students having difficulty with an
assignment should always be encouraged to seek assistance from
the teacher and their peers.

2. Where a student has missed or failed to complete a formative
assessment activity (i.e. part of the instructional sequence - simply
done, not done; not part of the grade), record for Learning Skills
evaluations or comments.

3. Summative evaluation activities (i.e. at end of an instructional
sequence) are due on the date or within the timeframe specified by
the teacher.  If students do not submit assignments on time teachers
will take the appropriate actions depending on the circumstances:

• If the reasons are deemed legitimate, the teacher will accept
the assignment at a later date or an alternative assignment will
be provided with no penalty.  The teacher may decide that
submission of the late assignment is not necessary if the student
will have an opportunity to demonstrate achievement of the
missed expectations through subsequent assignments.

• If the reasons are deemed to be not legitimate, the teacher will:
• take note and use this evidence in the evaluation of the

Learning Skills;
• communicate to the student and the parent that the student

is still responsible for completing and submitting the
assignment within a reasonable time (e.g. one week) but
not after the assignments are marked and returned to the
students.  At this point in time the late assignment does
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not provide valid evidence of the student’s achievement.
It cannot be considered for determination of the final
grade and if necessary an alternate assessment may
be assigned;

• if warranted, give the student a consequence based on
the school code of conduct; and

• at his/her discretion record an “I” for incomplete if the
student fails to take the opportunities offered as above.

• Parents and students will be advised that failure to complete
evaluation activities reduces the body of evidence upon which
the teacher can evaluate student achievement of the
curriculum expectations, and may jeopardize the granting of
a credit for the course.

d) Determining the Grade as a Result of
Missed or Incomplete Summative Evaluations

If a student has missed or failed to complete summative evaluation
activities, the teacher will review the student’s data and determine whether
there is sufficient evidence to make a valid and reliable judgement about
the student’s achievement.  Throughout this process the teacher will be
in communication with the principal and parent.

• If, in the teacher’s professional judgement, the student has
demonstrated achievement of the missed expectations through
subsequent summative evaluations or in another context, (e.g.
class work, formative assessment activities) the teacher will
determine that sufficient evidence has been provided by the
student to make a valid evaluation of student achievement.  The
teacher will determine the student’s most consistent level of
achievement based on the weight of this evidence.

• If the student has not demonstrated achievement of the missed
expectations in subsequent summative evaluations, and/or the
student does not have a valid reason for the missed evaluations,
the teacher may determine that insufficient evidence has been
provided to make a valid evaluation of a student’s performance.
The teacher will then consider the student’s most consistent overall
level of achievement on completed evaluations but will use
professional judgement to adjust the grade within the range of the
determined level or a lower level if warranted.

• If the student has missed a number of evaluations such that, in
the teacher’s professional judgement, there is insufficient evidence
to validate even Level 1 achievement, the teacher will refer to the
“Bluewater DSB Grading and Reporting Chart-at-a-Glance”
Section 3 “Insufficient Evidence”.
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BLUEWATER DSB
GRADING AND REPORTING AT-A-GLANCE

Subject specific
comments for

strengths,
areas for

improvement
and next steps.
Subject passed
/ Credit granted.

Insufficient
achievement of

curriculum
expectations;
Subject not

passed / Credit
not granted

Insufficient
evidence of

achievement;
Subject not

passed / Credit
not granted

95-100

90-94
85-89
80-84
77-79
74-76
70-73
67-69
64-66
60-63
57-59
54-56
50-53

45

40

35

30

20

++  Highest Range —
Level 4 only. An outstanding
level of achievement of all
the descriptors for level 4

+  Higher Range Level
Indicates solid consistent
demonstration of all the
descriptors for the level

    Mid Range Level
indicates solid consistent
demonstration of most of the
descriptors for the level

-   Lower Range Level
indicates demonstration of
some of the descriptors for
the level and possibly some
signs of performance at the
level below

Indicates that the student is
able to achieve some course
expectations in limited ways.
However, achievement is
insufficient to warrant passing
the Subject / granting a Credit

Indicates that the student
has difficulty achieving most
of the course expectations

Indicates that the student
has difficulty achieving any
course expectations

Indicates that the student has
missed or failed to complete
some summative evaluation
activities and that evidence of
achievement is insufficient to
warrant passing the Subject /
granting a Credit

Indicates that the student
has provided little or no
evidence of achievement

4++

4+
4
4-
3+
3
3-
2+
2
2-
1+
1
1-

“R”

“I”

MIDTERM
REPORT CARD

COMMENT

GRADE

1-6
LEVEL INTERPRETATION

MARK

BOOK

LEVEL

END OF
SEMESTER/YEAR
REPORT CARD

COMMENT

Subject
specific

comments for
strengths,
areas for

improvement
and next

steps.

Insufficient
achievement
of curriculum
expectations;
credit at risk

Current
evidence of
achievement
is insufficient;
credit at risk

GRADE

7-8
GRADE

9-12

90-100

88
82
78
75
72
68
65
62
58
55
52

45

R

43

R

40

38

A+

A
A-
B+
B
B-
C+
C
C-
D+
D
D-

R

R

R

OR

OR

S E C T I O N  O N E  —  A C H I E V E M E N T

S E C T I O N  T W O  —  I N S U F F I C I E N T  A C H I E V E M E N T

S E C T I O N  T H R E E  —  I N S U F F I C I E N T  E V I D E N C E
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R

I

� The “R” indicator should be used for Elementary and Secondary markbooks to
indicate the student is struggling with the expectations.

� The “R” may only be used for reporting on the Provincial Report Card Grades
1-8 to indicate that additional learning has to occur before the student will begin to
achieve success with the grade expectations.  “R” is used to flag the need for
remediation and parental involvement.  “R” should not be used repeatedly on the
report card. (“R” excerpts taken from the Guide to the Provincial Report Card Grades
1-8).

Report Card Grades and Comments
for Insufficient Achievement

R or 45 — Elementary
(Student’s name) is able to demonstrate in a limited way some of the expectations in
(subject).

45 — Secondary
(Student’s name) is able to demonstrate in a limited way some of the expectations in this
course.  Insufficient achievement of curriculum expectations; credit not granted.

R or 43 — Elementary
(Student’s name) is having difficulty demonstrating most of the expectations in (subject).

40 — Secondary
(Student’s name) has difficulty demonstrating most of the expectations in this course.
Insufficient achievement of curriculum expectations; credit not granted.

R or 40 — Elementary
(Student’s name) is having great difficulty demonstrating any of the expectations in (subject).

35 — Secondary
(Student’s name) had great difficulty in demonstrating any of the expectations in this course.
Insufficient achievement of curriculum expectations; credit not granted.

The “I” indicator can be used for Elementary and Secondary markbooks to indicate
insufficient evidence.  It cannot be used on the Provincial Report Card in either
Elementary or Secondary.

Report Card Grades and Comments
for Insufficient Evidence

38 — Elementary
(Student’s name) has failed to complete some of the required tasks / activities and has
shown insufficient evidence of the expectations in (subject).  Please refer to the Learning
Skills section for further details.

30 — Secondary
(Student’s name) has failed to complete a significant number of the required assessment
tasks/activities and has shown insufficient evidence of achievement of the expectations for
this course; credit not granted.  Please refer to Learning Skills section of the report card.

20 — Secondary
(Student’s name) has failed to complete any of the required assessment tasks/activities
and has shown insufficient evidence of achievement of the expectations for this course;
credit not granted.  Please refer to Learning Skills section of the report card.
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e) Frequently Asked Questions

1.  Why have learning skills been separated from the student’s level
of achievment?

• Percentage grades provide more accurate information about what students
know and can do.  These are influenced by behavioural characteristics
(e.g., works independently, teamwork, organization, work habits and
initiative, etc.)

• This separation is meant to provide useful information to parents, students,
employers, post secondary institutions, and others about valuable life skills.

• The separation of learning skills highlights meaningful information about a
student.

2.  What planning needs to take place to ensure that learning skills
are being assessed?

• Planning for the assessment of learning skills should be part of the design
down process in course planning so that the learning skills are modelled
and practised throughout the course.

• Multiple and varied opportunities to demonstrate learning skills need to be
provided along with feedback for improvement of student learning.

• Criteria for demonstrating successful achievement of the learning skills
need to be shared with students and in some cases should include student
input on the criteria.

• It is possible to use peer and self assessment for learning skills; however,
these should only be used for improvement of learning skills.

3.  What messages do we need to report to students and parents with
respect to the importance of learning skills?

• For successful lifelong
learning, learning skills are an
integral part of all learning that
takes place during a student’s
school years.

• Learning skills are aligned with
the Conference Board of
Canada – Employability Skills.

• Employers are beginning to
request report cards and not
just transcripts so that they
can see the learning skills.

“
The separate evaluation and

reporting of the learning
skills in five areas reflects

their critical role in a
student’s achievement of the

curriculum expectations.

”
(Program Planning and Assessment, p. 16)
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4.  When should report card comments reflect the learning skills?

• Teachers should provide detailed information that will encourage students
to set goals for learning and parents to support learning at home. (GRC,
page 3)

• Teachers may also include comments on the student’s learning skills when
there is a significant positive or negative impact on student achievement.
(GRC, page 5)

• The comments focus on progress describing strengths, areas for
improvement, and next steps.  (GRC, page 5)

• Comments should reflect the student’s achievement of the curriculum
expectations and discuss the learning skills that he or she has demonstrated
during the reporting period.

• Teachers should describe, as specifically as possible, significant strengths
and areas for improvement and identify the steps that should be taken to
improve the student’s learning.  (GRC, page 10)

f) References to Other Material

Program Planning and Assessment, 2000.
Guide to the Provincial Report Card, Grades 1-8
Guide to the Provincial Report Card, Grades 9-12
Teacher Advisor Document, Grades 7-11

“
If you want to appear accountable,

test your students.

If you want to improve schools,
 teach teachers to assess their students.

If you want to maximize learning,
teach students to assess themselves.

”
(Stiggins)
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